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Aloha kakou! As users of this Curriculum Guide or as persons interested in the direction which the Hawaiian Studies Program will take
over the next few years, you are being asked tc kokua state OIS Hawaiian Studies Program staff by taking the time to fill out this
evaluation form and sending it back to us by June 30, 1985. Please send the completed evaluation to the address given above.

We ask that you not make an evaluation of this guide until you have actually had a chance touse it as designed in conjunction with
the kokua of a native speaker kupuna. In an effort such as this, it is inevitable that some aspect of the curriculum could be over-
looked, whether it be content details, techniques for presenting a lesson, proper references for something which seemed commonplace
to the curriculum developers or a certain appendix which you might feel should be included. Please forgive the oversight and help us
by calling it or them to our attention through this form. Mahalo nui loa for your kokua and your consideration!

A. In this section, please circle the rating number which is the most appropriate. Comments may be added in the margin. Rating
should be made on a scale of 1 to 5: 1-Strongly Agree, 2-Agree, 3-Undecided/No Opinion, 4-Disagree and 5-Strongly Disagree.

SAAA U D SD Comments

1. The open-page format displaying all subject areas through which

the Learner Objectives are to be integrated made it easy to use. 1 2 3 45
2. The size of the document is comfortable to use. 1 2 3 45
3. The overviews for the Grade levels/Units were helpful. 1 2 3 45
4. In general, the appendices provided most of the teacher information

that I needed to execute the plans successfully. 1 2 3 45
5. In general, the work planned for Grade 3 is too easy. 1 2 3 45
6. The Learner Objectives from the Hawaiian Studies Program Guide

were easy to locate in the overviews of each unit. 1 2 3 45
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FOREWORD

The Department of Education is pleased to present this Hawaiian Studies Curriculum Guide, Grade 3 to teachers, kiipuna
and other interested parties who are working toward fulfilling the mandate of the State Gonstitution that a Hawajian
education program be established within the Department which provides for the study of Hawaiian culture, history and
language.

Whereas the fourth grade has long been the level at which study of the indigenous Hawaiian culture was carried out,

the Department wishes to integrate study about Hawai'i into our various subject areas at all levels of the curriculum,
In the lower elementary grades, teachers and kupuna are to provide our students with educational experiences and
activities which help them to understand the seif, the 'ohana (family) and the community within our contemporary Hawai-
ian environment. The educational activities incorporated in this guide were developed in accordance with the objectives
of the Hawaiian Studies Program Guide for this grade. This guide includes certain revisions of the draft guide for
grades K-3 which appeared in September 1981. That draft guide is now considered inappropriate and should not be used
since work with new objectives in Primary Education Curriculum over the past several years has resulted in a restruct-
uring of much of the material in the original draft document and the addition of much new material designed to integrate
the focus of study of the community into a contemporary context applicable to all of our students in the public elemen-
tary schools.

Many of the activities contained herein are designed for collaborative use by regular classroom teachers and our beloved
kupuna. These may deal with aspects of study concerning the Hawaiian language, stories or tales about people or events

related to the students' immediate locale and environment, the use of Hawaiian cultural skills still practiced by

members of cur Hawaiian and general communities such as gathering limu or preparing various local foods, the singing of
Hawaiian and hapa-Haole songs relating to the various communities and islands of Hawai'i nei, dance and other movement
related to our Hawaiian environment and other physical and intellectual activities integrating Hawaiian studies into the
regular lower elementary curriculum.

Teachers who do not currently enjoy the regular services of kupuna should be aware that this guide was designed with
them in mind also since most of the Hawaiian studies activities can easily be presented by our professionals using the
detailed lesson plans and supplementary materials contained in this guide. Training in the use of this guide and in the
collaborative relationship between teacher and kupuna is available from district and state staff upon request &~d at
certain planned intervals during the year. Such training and the production of this quide are just a part of the effort
being made by the Department to fulfili and support the mandate of the Constitution as it relates to a Hawaiian educa-

tion program.

Francis M, Hatanaka
i Superintendent of Education
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INTRODUCTION

The Hawaiian Studies Program Guide was written in response to
the 1978 Constitutional Amendment which mandates that "the
State shall promot2 the study of Hawaiian culture, history
and language." (Article X, Section 4) The total elementary
school program is described in the program guide with learner
objectives for each grade level, K-6. The Learner Objectives
were developed from Part I and Part II Performance Expecta-
tions (PEs) which are found in Student Performance Expecta-
tions of the Foundation Program, RS 78-6054, August 1978,

Office of Instructional Services.

While elements of the Hawaiian Studies pvogram agp]y to each
of the eight Foundation Program Objectives (FPOs), those FPOs
most critically addressed by the program include:

FPO II Develop positive self-concept

FPO III  Develop decision-making and problem-solving
skills

FPO V Develop physical and emotional health

FPO VII  Develop a continually growing philosophy
that reflects responsibility to self as
well as to others

FPO VIII Develop creative potential and aesthetic

sensitivity

This Hawaiian Studies Curriculum Guide, Grade 3 has been
designed to provide suggested activities and educational
experiences within a Hawaiian cultural context which will
help each student to become aware and to develop deeper
understanding about the many types of communities that
make up the State of Hawai'i.

This study is part of an upward spiraling continuum devel-
oped for the lower elementary component of the Hawaiian
Studies program. This continuum takes the child through

13

an ever-enlarging study of self, self within the immediate 'ohana
(family), the immediate ‘ohana within the extended 'ohana-type
lifestyle enjoyed by many of our students from different ethnic
backgrounds, the 'ohana within the local community and, finally in
Grade 3, the local community in comparison to communities throughout
Hawai'i and the world.

The Department intends that children in the lower elementary grades
learn about Hawaiian culture as it has survived into this modern
age around us. Since many of these children in grades K-3 cannot
differentiate between events taking place in a time frame of twc
hundred years ago and those of a year or two ago, it was decided
to delay the study of ®arly Hawaiian 7ife until their sense of
chronology and history reached a certain level of development.
Therefore, it is not until the fourth grade that Hawaiian culture
of the pre-European contact 'era is studied in great detail. This
is consistent with the social studies curriculum for that grade
level and serves to lessen any disruption to the established

curriculum that the introduction of the integrated Hawaiian Studies
curriculum might pose.

Students in the fifth and sixth grades study U.S. history and world
cultures respectively in their social studies classes. In Hawaiian
Studies, students in the fifth grade have an opportunity to contrast
their U.S. history study with a parallel study of Hawai'i during the
same era. The four units cover Migration; Comparative Culture; Out-
siders/Diseases/Immigration; and Hawaiian Poetry, Music and Dance.
Hawai'i is a part of the United States and has received much American
influence from the early 19th century thus it is appropriate to in-
clude important Hawaiian-American historical events in the fifth
grade study. In the sixth grade, students have an opportunity to
study various cultures of the world in a Pan-Pacific perspective

and the relationship of these cultures to Hawaiian culture. The
other two important units of study at this grade level focus on the
important resources, ka wai (fresh water) and ka 'aina (the land).
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In this curriculum guide for grade 3, the focus of Unit I is on
the location of Hawai'i as one of the many groups of islands
located in the Pacific Ocean. The children are actively invoi-
ved in the study of landforms, water forms, latitude and longi-
tude, climate, wind currents and rainfall distribution. They
study the place names in their community and learn to locate
places using local directional *erms as well s geographical
terms. Through ianguage arts activities, the children are im-
mersed in activities that expand their awareness of and appre-
ciation for the environment. The classroom comes alive with
the newspaper as the source of updated information about commu-
nities in Hawai'i as well as in other parts of the world. The
children Tearn to sing mele about various locations throughout
the islands, creating hula motions and learning to accompany
themselves on the 'ukulele. They engage in a variety of art
activities using natural materials from the environment to pro-
duce finished pieces of art. The environment takes on new
meanings for them as they classify flora and fauna on nature
study excursions. Through these activities, the children devel-
op the ability to formulate generalizations about location,
adaptation, utilization and conservation of their Hawaiian en-
vironment.

Unit II immerses the children in the study of diverse urban and
rural communi%ies in Hawai'i. Through a variety of inquiry
activities, the children identify factors that have influenced
the start and growth of communities in Hawai'i as well as in
other parts of the world. Through the science component of
the unit, the children study Hawai'i's ecosystem and its envi-
ronmental ethics and economics. They study the environmental
factors that affect the adaptation of zaimals and plants to
the various environments in Hawai'i. The children use the
newspaper to study daily problems and concerns in their own
communities in language arts. They are involved in reading,
writing, discussing, comparing, researching and analyzing
activities. They sing and compose songs and create dances
inspired by Hawai'i's rich ethnic heritage. They create works
of art utilizing the natural materials found in the environ-
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ment. In the health component, the children study factors re-
lating to health and safety in the home, school, community and
state. They are involved in an exploration of facts, issues and
factors involved in the production of food in Hawai'i and on our
dependency on overseas areas of production. The unit permits and
encourages teachers and students to do comparative studies of
various types of communities in Hawai'i and of similar communities
elsewhere as studied in the usual basal texts.

Instruction is to be carried out by the classroom teachers with
the kokua (assistance) of Hawaiian-speaking kupuna (elders).
These community resources have the expertise in Hawaiian culture,
including language, and they are an essential element of the
program at the elementary level. They are to teach Hawaiian
language through an informal, culture-based aural-oral method

of teaching incorporating lessons, topics and plans developed
collaboratively with the classroom teachers.

One major reason for hiring uncertificated community resources
to teach in the public school classrooms is that these kupuna
possess expertise in Hawaiian language and other aspects of
Hawaiian culture which complement the expertise of the classroom
t:ag;er in presenting a well-rounded and integrated program of

S u L]

During training sessions, it is stressed to the kupuna that

they should structure their lessons based on ideas received

from the teachers in collaborative planning sessions or through
written communications if face-to-face meetings are difficult

to arrange because of time constraints. They have the same
curriculum guides used by the teachers and reference to specific
lessons and activities will help them to plan effective lessons
which can be reinforced by the teacher during other instructional
periods. Easy-to-use teacher-kupuna planning forms are available
from most district Hawaiian Studges personnel and also from the
state staff at 0IS.
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The General Appendices section of this guide contains the
vocabulary lists for grades K-3 which were developed with the
input of a number of program personnel. It is desirable that
teachers and kupuna structure their lessons so that these
Hawaiian words are learned by the students before moving up
to fourth grade. In general, active mastery of the words
listed is expected unless it is noted that exposure is suf-
ficient at this grade level.

Student mastery of Hawaiian vocabulary is just one aspect of

the learner outcomes expected in the Hawaiian Studies program.

It is not necessarily a major aspect but it is one area in
which cognitive learning gains can be measured through vocab-
ulary tests at various grade levels.

Important affective domain aspects of the Hawaiian Studies
program to be addressed in grade 3 include:

Unit I:

Hawaiian concepts of aloha (love/greetings); kokua
(help, supportg; alu like (pulling together); Jau-
lima (interdependence); aloha 'aina ?love for the
1and and the people living on it); mahalo (appre-
ciation); ha'aheo (positive pride)

Unit I1:

Hawaiian concepts of aloha 'aina/malama ‘aina (love
ang carfng for tZe l?ng_?ndhthe(peop1e li:ing on
it); mo'olelo and mo'oku'auhau (sense o story
and genealogy); alaka'i {leadership); ho'oponopono
(ability to resoTve problems); no'ono'o (contempla-
tion and planning capabilities); kuleana (respon-
sibility, roles); kapu (understanding and following
rules and laws); pa'ahana (industriousness); no'o-
no'o hana (creativity and composition); olakino
maika'i (sense of well being, good health); 1okahi

{sense of harmony and balance in living and dealing
with others); aloha (love, respect, friendship)
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There are many activities promoting these concepts provided to
the teachers and kiupuna thiough this curriculum guide. These
are offered through an integrative, thematic approach so that
the instructional activities can be carried out through a
number of subject areas, addressing the concerns and perform-
ance expectations of the particular subject area and Hawaiian
Studies at the same time.

These instructional activities have been reviewed and critiqued
by the various educational specialists in the General Education
Branch of the Office of Instructional Services whose valuable
suggestions have strengthened the Hawaiian Studies curriculum
presented here.

Since the Hawaiian Studies curriculum developers are aware,
having been classroom teachers themselves, of the 1imited
amount of time that classroom teachers have to do research in
unfamiliar curriculum areas such as Hawaiian Studies, every
attempt has been made to develop this quide with appendices
which include pertinent readings and worksheets for teachers
and students which are needed and helpful in presenting inter-
esting and thought-provoking lessons. Much information has
been included to help the teacher with background in various
aspects of Hawaiian culture.

It should be noted that every attempt has been made to keep the
content of this curriculum guide as free of sex-role bias as
possible. However, roles defined by sex were an important and
acceptable part of the society of the early Hawaiians and this

may be seen in some of the stories, pictures or teacher reference

mate-ials. When appropriate, teachers may wish to point out
such differences in early Hawaiian society and modern American
society.
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THE ROLE OF THE TEACHER IN THE HAWAII‘N STUDIES PROGRAM

The classroom teacher has the most important role in the imple-
mentation of the Hawaiian Studies Program in the classroom.
Through the use of this guide and other resources, the teacher
plays the key role in the integration of Hawaiian Studies curri-
cular materials and instruction. A teacher is free to choose
those activities in this guide that meet his/her expectations
and plan accordingly. The kupuna is an important part of this
teacher planning because the one hour instruction per week per
class, which most kupuna will be allotted, should be instruction
that enriches the teacher's instructional activities.

It is the responsibility of the teacher to:

® provide instructional leadership to the kupuna in the
classroom;

® work cooperatively with the kupuna to develop short- and
long-range lesson plans based on the state's curriculum
plans and the needs of the particular group of students;

® monitor the instruction of the kupuna in order to give the
kupuna the benefit of the teacher's experience in lesson
preparation, presentation and evaluation;

® participate in the instruction of the class in order to be
able to follow up, review and reinforce those concepts,
practices and vocabulary taught by the kupuna;

® assist the principal in the evaluation of the work of the
kupuna;

e incTude, in the teacher's own instruction, those aspects
of Hawaiian Studies as are presented in the curricular
materials,

THE ROLE OF THE KUPUNA IN THE HAWAIIAN STUDIES PROGRAM

The kupuna (grandparent) has an important role in the Hawaiian
Studies Program. Although a number of ku u.a teaching in the
schools are over the state's mandatory retirement age for
teachers, they have been accepted to work as Part-Time Teachers
(PTT) at the current rate of compensation in this program be-
cause they represent within themselves the kinds of qualities
and knowledge to which we want our students to have exposure.

Although some of the kupuna are not readers nor writers of
Hawaiian at a sophisticated level, and the majority of them
did not complete their own secondary education, they nonethe-
less speak Hawaiian and have an education for 1iving which
they have picked up in their many decades of living in this
Hawaiian environment. Host of them grew up in the households
of their own kupuna, learning to speak Hawaiian as a native
language and participating in the kinds of Hawaiian practices
which are now only available to our teachers through written
descriptions in books.

Most of them have as part of their own psychological and
cultural make-up the kinds of Hawaiian values which are the
subject matter of the Affective Strand of the Hawaiian Studies
Program, Obviously, then, the selection of bonafide kiipuna
for a school is a very important responsibility of school/
district personnel.

It is the responsibility of the kupuna in this program to:

¢ teach the Hawaiian language component of Hawaiian Studies;

¢ work closely with the classroom teacher in planning lessons
which present Hawaiian language and culture to the students
in accordance with the year-long plan of instruction of the
teacher for the particular grade level;

¢ attend inservice training sessions in order to learn some
of the skills needed for teaching in the public school
classroom;




¢ plan, carry out and evaluate the kupuna's own instruction;

e work with the other kupuna in the program to improve and
expand cultural know!egge and Hawaiian language speaking
ability on the part of all of the kupuna;

o work cooperatively with the district and state personnel
who are charged with managing the program.

COLLABORATION BETWEEN TEACHER AND KUPUNA

Teachers and kupuna are asked to draw upon their own experience
and common sense in deciding what elements of these curriculum
plans should be presented to the students of a particular school
and classroom, Readiness is the key. Most of the activities in
grade 3 are not oriented to reading and writing and should
therefore be practical even for immigrants who have limited
English speaking abilities.

The Department's Hawaiian Studies Program seeks to give some
validation and worth to the culture of the ancestors of many
of the children in our public school system. It is hoped that
the spark of motivation to learn through the academic system
with the help of non-college trained teachers such as kupuna
and other community persons, will grow in many of our students.

The program provides the opportunity for children to learn from

kupuna and kumu (teachers) and the kupuna and kumu in turn to
Tearn a great deal from one another and from their students and
the students' families.

HAWATIAN STUDIES PROGRAM ADMINISTRATIVE INFORMATION

Different school districts and communities located throughout
the State of Hawai'i have varying needs and expectations re-
lating to the Hawaiian Studies Program. Some of the factors
affecting needs and expectations are the proportion of Hawaiians
in the school population; the nature of the community, rural or
urban; location of the school relative to the sea or to

R1
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Hawaiian agricultural sites; established Hawaijan areas
versus newly developed subdivision areas; and, the interest
of the school's faculty and administration in the program.

In scme areas, qualified kupuna may be abundantly available
whereas in other areas administrators may not be sure where
to begin looking. The following section is meant to provide
some helpful suggestions on what to look for in a kupuna;
where and how to identify and recruit kupuna; a recommended
interview and selection process; and, some points to consider
when scheduling kupuna instruction.

Criteria for Selection of Kﬁpuna

The criteria identified in the initial OIS/Hawaiian Studies
"Training Plan - Kupuna" (October 1980) for the pilot year
1980-81 reflect the kind of person that should be identified,
recruited, interviewed and selected for the Hawaiian Studies
Program, Selected kupuna reflect the following characteris-
tics:

1. is a native speaker and fluent or near-fluent in

| the Hawaiian Language;

2, s knowledgeable to some extent about Hawaiian culture
in general and has knowledge of local history and
cultural practices in particular;

3. 1is physically able to travel and to work on a regular
basis in the classroom;

4, s able to develop rapport with classroom teachers
and students;

5. 1is able to integrate Hawaiian language activities
into the classroom program;

6. 1is able to relate other classroom activities into
the Hawaiian language component of the program;
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7. is willing and able to work collaboratively with the
teacher(s) in order to plan lessons and activities
which address the learner objectives of the Hawaiian
Studies Program for the various strands in the parti-
cular grade level(s) involved;

8. 1is willing and able to share expertise in Hawaiian
oriented activities within the school;

9. s willing to participate in classroom activities within
the school; and,
10. is able to follow school procedures.

Identification of Kupuna

Hawaiian elders and those of other ethnic backgrounds who are
fluent native speakers of Hawaiian can be sought and identified
in a number of ways. Some of these include:

¢ Contact the Hawaiian Civic Club, Senior Gitizens group,
or other such community organizations.

¢ Discuss the school's need with the kahu (pastor) of local
Hawaiian churches.,

¢ Ask for referrals from agencies such as Alu Like, Hawaiian
Homes Department, and Queen Lili'uokalani Children's Center.

¢ Put an advertisement for Hawaijan speaking kupuna 1in
vne daily newspapers and in the community newspapers.

¢ Ask for recommendations from the school community--PTA,
custodial and cafeteria staff, teachers, booster clubs,
and others,

¢ Broach the subject with 1ikely looking prospects whom
one sees in stores, at the beach, in the school office
and elsewhere with the understanding that final selec-
tion is based on the interviewing process.

viii

Interviewing and Selection of Kipuna

Many, but not all, older Hawaiians in their late fifties,
sixties and seventies can still speak the Hawaiian language,
It should not, however, be assumed that every older Hawaiian
can speak the_language. Merely asking in English whether a
prospective kupuna speaks Hawaiian is not a safe way of
assuring selection of high quality Hawaiian speaking kupuna,

A1l candidates for the kipuna positions should be interviewed
by a board of three or four interviewers, one of whom should
be an acknowledged fluent Hawaiian speaker. Assistance is
readily available from the state staff if needed for this.

In the course of asking a set of prepared questions during the
interview, the Hawaiian speaking interviewer should ask a
question or series of questions dealing with the work of the
prospective kupuna-teacher. This should be done within a
conversational context and the questions should not be too
technical in nature since the kupuna may lack the technical
vocabulary in Hawaiian needed to discuss academic or school-
related topics,

Questions could be centered around topics which the kupuna
might ordinarily be expected to teach in a classroom situation--
songs, cultivating kalo, fishing, picking 1imu, preparing fcod,
etc. How the prospective kupuna-teacher responds must be
Jjudged by the Hawaiian speaking interviewer and that Jjudgment
should play a large part in the selection of the kupuna since
one of the major criteria for selection is fluency or near-
fluency as a native speaker of Hawaiian.

A test of reading or writing abilities in Hawaiian is not
warranted since the kupuna will be teaching in an aural-oral
mode, however, all things being equal, kupuna who can read
and write Hawaiian should be selected over those who do not
since many optional learning materials for the kipuna relat-
ing to Hawaiian culture are available in Hawaiian language
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versicns., The ability to read these materials from the last
century and the ability to write lesson plans based on such
materials will enhance the quality of the kupuna's instruction,

Interviewees whose Hawaiian language speaking abilities are
in question can be referred to state staff if desired and
further interviewing in Hawaiian can take place in person or
on the telephone.

Selection of kupuna can either be made for a district pool, for
specific schools or a combination of the two. Principals whose
schools are involved in the program should be invited to take
part in the interviews, either personally or through questions
which they have_submitted. The principals will presumably have
referred some kupuna for consideration based on contacts which
they are able to make within their school communities.

Experience has shown that using kupuna from the school community
can have both positive and negative aspects. They will usually
know and often be related to a number of children in the school.
If they are natives or long-time residents of the area, they
probably know stories about the area, the school and the people
who have lived and worked in the area, They may be acquainted
with legends, place names, important sites and other aspects of
the area which would be heipful and interesting in making the
Hawaiian Studies instruction more localized. Sometimes, kupuna
and/or their families have had unpleasant associations with the
school or certain teachers in the past. Principals must inform
themselves of such situations so that adjustments can be made

in the kupuna selection or assignment processes or in the
scheduling process at the school level,

Scheduling of Kupuna

The state standard for employment of Part-time Teachers (PTT)
Timits them to a maximum 17-hour week. Because the kupuna
are PTT, there is no provision for them to work overtime or
to receive mileage or othet benefits. In order to use the
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Personal Services funds with the most cost effectiveness, it
is essential that a principal schedule a kupuna into classes
somewhat tightly with a minimum of lost time between classes.
If teachers do not wish to release time for Hawaiian Studies
instruction during the early morning hours when t he children
are fresh, the principal should then try to schedule the
kupuna into classes between morning recess and lunch or
after lunch until the end of the school day.

The optimum contact time that leads to effective learning of
Hawaiian Studies seems to be approximately an hour a week.
This can be divided into three 20-minute sessions for the
lowest grades or two 30-minute sessions for the middle and
upper elementary grades. Teachers are encouraged to cooper-
ate by having the students ready for the kupuna and the
kupuna are encouraged to have a well planned lesson which
can be presented with a minimum of delays and wasted time.

Like teachers who work past 3:00 p.m. or devote their weekend
time to their students' extracurricular activities, kupuna
who get involved in the life of the school beyond the number
of hours that they are scheduled, do so as volunteers.

HOW TO USE THIS CUKRICULUM GUIDE

Each of the two units in this guide is preceded by an over-
view section which presents at a glance the subject areas
into which the Hawaiian Studies instruction is integrated;
the emphases or major lesson topics taken up within each
subject area; the Hawaiian Studies Learner Objectives (from
the Hawaiian Studies Program Guide) addressed in the in-
structional activities; and, the appendices which have been
included to make teacher/student reference materials more
readily available.

The same Learner Objectives may be applicable and appear in the
listed objectives for several subject areas. The number of
Learner Objectives 1isted for any particular subject area does
not necessarily mean that that subject area is any more impor-
tant in Hawaiian Studies instruction than another.
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The body of each unit is made up of a series of columns labelled
with the name of a General Education program area plus a column
labelled "Recreat.onal Activities." The subject areas involved
may vary from unit to unit and from grade to grade. In Grade 3
the subject areas into which Hawaiian studies are integrated
are as follows: social studies, language arts, science, envi-
ronmental education, music, art, health and nutrition educa-
tion.

The Hawaiian Studies curriculum is social-studies based with
the social studies activities appearing in the far left column
and setting the stage for the activities which can be carried
out during other instructional periods all supporting the
basic theme, topic or emphasis of the unit lesson.

The whole point of the integration of Hawaiian Studies into
the general education curriculum is to use Hawai'i-oriented
content in instructing the program area concepts which the
Department desires to be taught in the various grade levels.
When teachers address the Learner Objectives for Hawaiian
Studies, they are generally attending to the Performance
Expectations for the various subject areas upon which the
Learner Objectives wera based.
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CULTURE STUDY THROUGH DRAMATIC INQUIRY

What is the best way to study another culture? Anthropoiogists say that one must take oneself out of one's culture and
into another culture in order to get an inside view. One way of experiencing_ another culture is through the process of
dramatic inquiry., This is a systematic approach to learning about another culture through dramatization. In this process,
the students are encouraged to dramatize possible uses of culturai artifacts within an arranged environment and to explore
ideas and inquire about the 1ife processes of a culture.

The following outline suggests the possible sequence of activities:

1. An Ar;anged Environment - An array of familiar as well as unfamiliar Hawaiian artifacts and equipment is displayed.
Examples:

'umeke (bowls), ko'i (adzes), 'upena (nets), luhe'e (octopus lure), '0'C (digging stick), mea kaua (weapons) and
mea hana (tools).

The children are invited to explore and handle the objects, to discuss and to hypothesize how the articles were used.
2, Dramatization -

A. The children select one object each and think about how that object might have been used in ancient Hawai'i.

B. The classroom is divided into 3 areas:

1) Uka - the mountains/uplands
2) Kula - the midlands
3) Kai - the sea

C. The children decide in which area they would have used their object if they were living in ancient Hawai'i.

D. They dramatize how the objects were used in their areas, A recording of a chant may be played to create an
atmosphere that suggests ancient Hawaiian living.

E. The groups share their dramatizations with the entire class.
3. Expression of Needs -

A. The students discuss their experiences and questions are raised and recorded on charts. Record all of their
questions without giving away the names of the objects.

Example:
What is (:{§ ?  (Draw the object the child refers to; avoid giving the name of the object.)
What was — used for?

B. The questions then become the basis for the year's program.

C. The questions can be grouped into workable research groups by the children. Example: Which questions seem to
go together?

Xi
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Series of Learning.Activities - The teacher and students plan activities for gathering information. They also plan

which area of Hawaiian culture to study first based on the students® interests ard the dramatization. The activities
may include:

resource speakers

research - individual and group
field trips

audio visual research
experimentation

Further Inquiry - The children sharz the information learned through participation in learning activities. This
leads to further dramatizations on a higher level of thinking and the entire process repeats itself,

Once the sequence of activities has been completed, it leads back to the original situation where an arranged environment
should be established and the cycle begun all over again dealing with new questions which the students needed to discuss,

drgmatiz$ and research. These cycles continue on more complex and accurate levels which refine the students' knowl edge
and skills,

It is important to note that this inquiry technique can be used in many ways. In the place of actual realia or artifacts,
teachers may choose to use photos, drawings, plants, foods, recorded sounds, sheet music, dance instruments or any number

of other kinds of audio-visual instructional aids. The children do not always have to dramatize the use of sometning, although
the silent dramatizations do provide opportunities for the other children to ask questions.

The teacher or kupuna should be careful to encourage questions after a dramatization or any other kind of performance or
presentation. If the children provide answers rather than ask quections, the follow-up research activities cannot really
get started. Through the use of the inquiry technique, teachers can find out what is really important to the children and
build lessons based on that interest. Supplementation can be made later of facts, skills and concepts which the teacher

believes to be important once the children have been "hooked" into a lesson fashioned from their own expressions of interest
and inquiry.
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Grade 3 -
Unit I

COMMUNITY AWARENESS

This unit focuses on the location of Hawai'i as one of the many groups of islands
located in the Pacific Ocean. Through planned learning activities, the children
study place names, flora and fauna, songs and historical facts about their
community. Through these learning activities the children develop the ability
to formulate generalizations about location, adaptation, utilization and
conservation of their Hawaiian environment.
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Lﬁrade 3, Unit I

CONTENT AREAS ‘ EMPHASES
SOCIAL STUDIES Locating places on maps and globes
Continents
Oceans
North Pole
South Pole

Countries and islands in or bordering the Pacific Ocean
The Hawaijan Islands
Major city/town and major mountain on each island
Latitude and Tongitude readings
Directional terminology used in Hawai'i today

Studying Hawai'i's weather and climate

SCIENCE Constructing a magnetic compass

Learning the four cardinal directions
Using a magnetic compass
Locating places using compasses, longitude and latitude

Mapping skills _
Locating natural features: 1lakes, mountains, bays, rivers,
peninsulas, islets, harbors

Studying the geology of Hawai'i
Volcanic formations of the Hawaiian Island Chain
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Grade 3, Unit I

LEARNER OBJECTIVES

APPENDICES

Locates the Hawaiian Islands as one of many groups of islands found in the Unit I - A Map of the World, p. 22
Pacific Ocean.

- B Map of the United States, p. 23
Is able to locate the Hawaiian Island chain using longitude and latitude.

- C Map of the Pacific Islands, p. 24
Identifies the four (4) major islands with their important mountains and
locates them on a map. - D Map of the Hawaiian Islands, p. 25
Is able to locate places in the community using local directional terms - E Maps of each island, pp. 26-33
(eg., ma uka, ma kai, 'Ewa, etc.).

- J1 Map: Pacific Winds, p. 41
Is aware that the terrain affects weather including wind currents and rainfall
distribution. - J2 Understanding Qur Weather, pp. 42-45
Uses a compass to locate places in the community and on the island. Unit I - F Mapping (Practice Sheet), p. 34
Recognizes the natural features found on the islands and is able to identify - G Profile of the Hawaiian Chain, p. 35
them through map symbols (rivers, mountains, canyons, cliffs, lakes, etc.).

- H Hawaiian Geology, pp. 36-39
Is aware that the islands in the Hawaiian chain extend for a distance of more
than 1,500 miles and that the volcanic formation of the islands began millions - I Mountains Under the Sea, p. 40

of years aqgo.
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Grade 3, Unit I

CONTENT AREAS EMPHASES
LANGUAGE ARTS Givin?/ dgr$ctions on how to get from one place to another
erbal
Written

Expressing feelings about the community
Building awareness of the elements in a community
Creating poems about significant landmarks or places

Using the newspaper as a source of information about communities in other parts of the world
Reading articles
Summarizing
Expressing opinions
Locating these communities on a map or globe

Learning the Hawaiian vocabulary for natural phenomena in Hawai'i

Exploring the community
Researching
Interviewing
Writing letters to community leaders

MUSIC Singing_songs of the islands
“"Na Lei O Hawai'i"
"Hawai'i the Beautiful"
"Hawai'i Pono'i"

"Hawai'i Aloha"

"If I Should Ever Travel"
"Hawai'i Nei®

Learning the waiho'olu'u (color) and lei of each island
Creating/composing lyrics for sonqgs
Learning chording on the ‘ukulele and autoharp to accompany songs

Creating hula motions for songs

o T 40 - -
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Grade 3, Unit I

LEARNER OBJECTIVES

APPENDICES

Recounts some of the legends and stories relating to landmarks and locations
within the student's community or neighboring area.

Initiates and engages in simple conversational exchanges using Hawaiian
expressions and verb/verbless phrases.

Responds in Hawaiian to simple oral instructions and requests given in Hawaiian.

Imitates with correct pronunciation the Hawaiian words, expressions and phrases
modeled by the teacher or kupuna.

Describes some of the natural phenomena +in Hawai'i and identifies them with
their proper Hawaiian names.

Sings selected Hawaiian songs introduced by the teacher while playing rhythm
instruments in time with the beat.

Coordinates motions and movements of hands and feet while performing a
traditional hula kahiko or hula 'auana.

Expresses personal feelings about Hawai'i through the creation of lyrics for
songs.

Sings songs about Hawai'i using correct pronunciation of Hawaiian words.

Recognizes rhythmic patterns produced in Hawaiian songs.

42

Unit I - K

Translation for "Na Lei O Hawai'i," p. 46
"Hawai'i the Beautiful," p. 47

"Hawai'i Aloha," p. 48

“If I Should Ever Travel," p. 50

"Hawai'i Nei," p. 51
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Grade 3, Unit I

COMTENT _AREAS EMPHASES

ART

Experimenting with native materials in crafting artistic works
Lei making using a variety of materials and techniques
Creating a Hawaiian forest environment in a terrarium

Creating with pulu niju (coconut fiber)
Polishing a Hawaiian seed

Braiding using three strands

ITlustrating, using a variety of techniques
Drawing scenes for a movie roll to illustrate stories

ENVIRONMENTAL EDUCATION Becoming aware of the flcra and fauna of Hawai'i

Seed dispersal methods

Classifying seeds according to method of dispersal

Plant growth as it relates to temperature and soil conditions and rainfall




GY‘ade 3’ Unit I

LEARNER OBJECTIVES

APPENDICES

® Uses a variety of materials and techniques in crafting artistic works which
reflect the student's feelings about Hawai'i's environment.

o C(lassifies flora and fauna found during nature study excursions within a
Hawaiian, scientific, or some individual taxonomy.

o Defines the terms "indigenous", "endemic" and "exotic/introduced" in relation
to flora and fauna in Hawai'i.

® Recognizes those plants that are indigenous and those that are exotic
(including Polynesian introductions).
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Unit T - P Worksheet: "Classifying Na Mea Kanu
(Plants)", p.” 52

- Q The First Living Organisms in Hawai'i,
p. 53

- R Uses of the Coconut, p. 54




Grade 3, Unit I

SOCIAL STUDIES SCIENCE LANGUAGE ARTS
o The following activities involve the children e The children will study -the four cardinal ¢ The following activities allow the children to
in a study of their island; its location and directions and will practice giving and write, speak, discuss, create, listen to
its characteristics. following directional instructions. directions and express their feelings about
. . . Hawai'i.
Locating places - Materials needed: A. Constructing a magnetic compass
Four or five globes A. Giving directions
Wall map of the world 1. Conduct some science experiments to
, enrich the children's understanding 1. Have the children think about how they
See Appendices Unit I-A, -B, -C, pp. 22-24. of directions. go to and from school. Have them

Run off a copy of each map for the children. visualize the route they take starting

Materials needed: from home all the way to school.

A. Divide the children into four or five A cork
mini-‘'ohana. Hand each ‘ohana a globe A glass or plastic bowl filled with 2. Give each student a sheet of
and allow the children to observe the water sketching paper on which to draw a
globe and be able to tell what kind of Bar magnet map of the route to school. As a
information is available to people who Needle sample, have them help you sketch a
use a globe. map of the route from school to some
a. See the science resource teacher well known eating place or community
E.q., for :elp in gathgriag]ghe materials landmark. Include street nages and
. so that groups of children can significant buildings or landmarks.
slu Tike (vark together) tobui1 ¢ Oraw the direction arrows markin
. Y a compass. e route.
°$ wzter]bi looking at the blue parts b. Explain that a magnetic compass
of the globe. pgints ahfew degreﬁs away fromf o 3. Using the map, have the children
. - the north due to the magnetic fie practice telling each other how to
B. eg;:;atcgii taacguzhg1n353550:h2;21;hat created by the earth's rotation. get to the chosen destination. Have
they Iearnea Write tgeirplearnings on a This is called magnetic north. them use such phrases as turn right
wall chart as they share them. This is a c. Steps to follow: , on Street, go three blocks and
good way to find out how much they know 1) Stroke the needle against one turn right on §treet. @h11e.
about the use of the globe end of the bar magnet always one person is verba!i{1ng the directions,
' stroking in the same direction. tne ;gs; ofhthz minla_ghggg membersf
- 2) Push the needle through the should be checking the map to see i
C. 2???? 831%2$n;b2;§r222221ty’ Plan some map sides of the cork. the directions are correct.
) 3) Float the cork and need]g ind o Aft h student has had "
. . the bowl. The magnetized en . er each student has had a chance
; tgz:tg :22 gg;::s?ont1nents, of the needle will point north- to speak in a mini-group, have them
3. Point to the North Pole, the South Pole and the other end will point write the directions in clear
" and the Equator; > ’ south. Have the children check sequential sentences.
4. Locate the Unitéd States. to see that their needles all

point to the north wall.

8

18




—<—
Grade 3, Unit I
MUSIC ART ENVIRONMENTAL . EDUCATION
® The following activities involve the children ® The children will participate in creative art |o The children will study the flora and fauna
in learning some songs of the islands. activities using elements of the Hawaiian of the Hawaiian Islands and formulate some
environment. generalizations about the successful adaptation
Songs of the Islands of these plants and animals in the Hawaiian
_ A. Island creations environment.
1. "Na Lei 0 Hawai'i" . )
. ps A : As the children learn more about the A. Awareness of na meakanu (the plants
Source: ﬁé?g&ie§1"§ps gf?k of Hawaiian islands in other subject areas, help them
—_— " ’ become acquainted with some of our island 1. Inquiry:
: : . crafts. See 0IS/Art Education guide, Have the children think of various
a. Iﬂ;sngggeggzgr}E?angei%g%hnggaggig: RS81-0719, Resource Units in Hawaiian Arts meakanu (plants) they have seen
chain. As the children study the and Crafts for complete instructions and and 1ist them on a class chart.
islands in social studies, teach them diagrams on many Hawaiian art activities.
the verse that goes along with each o a. Hand out a sheet to them and
: : : : 1. Lei making (pp. 101-104). When the have them predict in which column
island. This song describes particular FT ,
places on some of the islands. Point children have learned about their each plant belongs on the work=
out these places on a map state and island flowers in social sheet found on p. 52 of Appendix
’ studies, plan a lei making session in Unit I-P. Discuss the terms
E.g., _ art to acquaint them with a few endemic, indigenous and exotic
Haleakala on Maui techniques in fashioning a lei. with them using the worksheet.
Lanikaula and Moa'ula on Moloka'i
Pana'ewa on Hawai'i a. Discussion b. Have the children imagine Hawai'i
1) What is a lei? long ago with no plants, just
b. Using Appendix Unit I-E, pp. 26-33 2) What kinds of lei have you hot masses of lava and barren
introduce the lei of each island by seen? rock or landscape.
referring to the map. 3) Of what kinds of materials Ask:
have you seen lei made? 1) How do you suppose the first
c. Introduce the word "waiho'olu'u" (color). (List these on a chart) meakanu (plants) and holoholona
Have them learn the color of each island 4) Which of these materials are (animaTs) arrived on the islands?
in Hawaiian. Have available for them natural and which are made or (wind, waves, stuck to the
the lei or flower if such is available. processed by humans? (Put an feathers of birds, imbedded in
Otherwise use pictures found in: asterisk next to thgse \ mud on the feet of birds,
Alexander & Baldwin. Emblems of Our materials that are "natural.") ggg:g;gﬁg)in bird kukae/
Islands, 1981. E.q., , :
Kamehameha Schools. Explorations/ Crépe paper 2) ﬁg?ghg}gn§“$§§kﬂ$%ﬁggﬂ and
Ho'omaka'ika'i, various years. *Flowers Tspores, seeds insects
3 * 3 ’ 3
Mchonald. Ka Lei. #eaves birds, seals, whales)
arn
|
| g .
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Grade 3, Unit I

SOCIAL STUDIES

SCIENCE

LANGUAGE ARTS

D.

GO

Have the children use the globes as
well as the wall map to locate the named
locations.

Hand out Appendix Unit I-A, p. 22.
Have the children fil1l in the names of the
seven continents and the oceans.

Have them locate North America and find
the United States on that continent.

1. How many countries make up North
America? (3)

2. How many states make up the United
States 7 (50)

3. Where is Alaska 7

4. Where is Hawai'i ?

Hand out Appendix Unit 1I-B, p. 23.
Have them locate Alaska and Hawai'i on the
map.

1. Using an encyclopedia or the Kamehameha
Schools Explorations book, have the
children draw the state tree, the
state flower, state flag and the state
bird for Hawai'i.

2. For added practice in research have
the children do the same for another
state of their choice.

Using Appendix Unit I-A, p. 22
Ask:

1. In what ocean do we 1ive?
2. What continents surround Hawai'i?

2. An alternate activity may be to
construct another compass using a
needle, a card folded in half,
thread and an empty quart bottle.
Steps to follow:

a. Magnetize the needle the same as
described in #A.1.c.1) above.

b. Push the needle through both sides
of the folded card.

c. Suspend the card within the
bottle using a thin thread. The
magnetized end of the needle
should point to the north.

.é- Nerth

Learning the four cardinal directions
using longitudinal and latitudinal 1lines.

Materials needed:

Magnetic compasses

Marking pens

Maskin? tape

Several yardsticks

1. Hand out compasses to the children.
Have them hold their compasses and
find which way is magnetic NORTH.
Have them walk around the room and
face in a variety of directions to
see if the needle still points to the
same wall. Write a sign that says
NORTH and place it on the north wall.

10

B.

5. Have the children write the directions
to their homes. Allow them to do
homework.at home so they can check
st. eet names and sketch buildings and
landmarks that they pass on the way
to and from school.

6. After all of the students have
completed their maps, draw a large
map of the school community on a
large chart. Have the children help
locate street names, well known land-
marks, significant buildings, trees,
and other points of interest. Include
the logos of such places as service
stations and fast food locations.

a. Have each student draw a scaled
picture of his/her house with the
family name on it and place the
house on the correct street.

b. Other community centers and places
of interest may be added to the
mural as the children become more
observant of their environment.

Expressing feelings about the community

1. Prepare a bulletin board with the
title "Qur Wonderful Conmunity."
Encourage the children to look in
magazines for pictures that represent
asnects of their community.

2. Have the children arrance these
pictures under the correct {itles
on the bulletin board.
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Grade 3, Unit I

MUSIC

ART

ENVIRONMENTAL . EDUCATION

d. As each verse is taught, interpret the
song for them. The English translation
is written for some of the verses in
King's book. For all the translations
see Appendix Unit I-K, p. 46.

e. Encourage the children to learn a few
chords on the 'ukulele and to follow
along in accompanying you on the
instrument.

"Hawai'i the Beautiful"
See Appendix Unit I-L, p. 47.

No one really knows who wrote the words to
this song but the words express the composer's
sensitivity to the beauty of the islands.

Teacher preparation:

Write the words for "America the Beautiful"
on one chart and those for "Hawai'i the
Beautiful" on another chart. Have available
an autoharp or an ‘'ukulele for accompaniment.

a. Have the children express their feelings
for Hawai'i. Ask:
What is it about Hawai'i that makes you
feel proud or happy to be living here?

b. List their answers on a separate chart.

c. To help the children become more aware of
the beauty of living in Hawai'i ask them:
What do we have here that people living
in the middle of Africa may not have?

After distinguishing the differencd
between natural and human made,
show the children pictures of lei
from any readily available source.
An excellent resource with colored
photographs of lei made by local
artists and amateurs including
children is Marie McDonald's

Ka Lei. If available, show the
children the variety of flowers,
ferns, seeds, leaves, stems, and
other natural materials used by
Jei makers to fashion lei.

Use the school kupuna or another
community resource person to
demonstrate some of the styles of
lei making found in Resource Units
in Hawaiian Arts and Crafts.

Ask the children to look for
flowers, leaves, and other plant
parts that can be made into lei.
Plan a lei making session with
parents helping mini-'chana of
four or five children.

When the lei are finished have
each lei maker share his/her
creation and tell the names of
the materials used in the lei.
If parent helpers are knowTedgeable,
they can help by giving kokua,
expecially with the Hawaiian names
of the flowers.

Have the children take their lei
home for their parents with a
message about the meaning of the
lei. This message can be prepared
ahead of time in language arts.

N

3) How did the makani (wind)
help these meakanu and
holoholona get here? (Have
the children comment on the
size these holoholona and
huakanu/plant seeds had to
be in order to be carried
long distances by the
makani.)

Use reference books to find pictures
of these miniscule meakanu and

holoholona. Suggested resources:

a. Carlquist. Hawai'i A Natural
History.

b. Feher. Hawai'i: A Pictorial
History.

¢. Lamoureux. Trailside Plants of
Hawai'i National Parks.

Encourage the children to look for
huakanu (plant seeds) that travel

by air.

E.q.,
Dandelions
Milkweeds

Have the children look for tiny
insects. Skimming the surface of
pools and ponds with fine scoop

nets will yield some miniscule
insects. Use magnifying glasses

to have the children observe these
insects and formulate generalizations
on how these living things found
their way to Hawai'i. See Appendix
Unit I-Q, p. 53 for information on
these early arrivals on the Hawaiian

islands.
99




R R S

Grade 3, Unit 1

SOCIAL STUDIES

SCIENCE

LANGUAGE ARTS

3. What are some of the countries that
are located in or border on the Pacific

Ocean?

E.g.,

Australia Japan Peru

Canada Korea Philippines

Chile Mexico Tonga

China New Zealand USSR
Vietnam

Western Samoa

Use the globes and/or the wall map
as references.

4. Have students identify or point to an
island and a continent. Then ask them
to define: What is a continent?

What is an island? Have them clarify
the difference between a continent and
an island.

Hand out Appendix Unit I-C, p. 24.

Have the children note the large number of
islands located in the Pacific Ocean.
Encourage them to:

1. Name some of the islands that they have
heard of before.

2. Identify five large island groups:

*ndonesia Philippines
Melanesia Polynesia
Micronesia

3. Locate Hawai'i and decide in which of
the above island groups it belongs.

56

Using the compasses, have the

children identify SOUTH, WEST and EAST
in relation to magnetic WORTH and
place the appropriate sign on the
correct wall.

Have the children study the wall map.
Identify the lines that run NORTH and
SOUTH as longitude and those that run
EAST to WEST as latitude. Also,
identify the zero latitude line as the
equa tor.

Create a grid on the floor of the
classroom with string, tape or chalk
using at least 10 lines each for
degrees of latitude and longitude.

a. Measure the length of the room
and then the width of the room
and decide, as a group, how many
inches will be between each line.

b. Divide the length into an equal
number of sections and do the same
with the width. The room should
resemble a checkerboard square.

c. Identify the center line as the
zero latitude Tine (the equator)
and assign north and south degree
numbers to the other latitudinal
lines. Use the middle perpendicular]

Tine as the zero degree of
Tongitude and assign east and west
degree numbers to the other
longitudinal lines.

d. The objective is to have the
children learn to locate by using
degrees of latitude and longitude
as shown by the lines. Plan a

12

cC.

E.g.,

"Our Animals"

"Our Businesses"

“Our Community People"

"Our Recreation Facilities"
"Our Transportation"

Encourage the children to bring snap
shots they may have or encourage
them to take pictures of significant
places in their community.

Creating poems about some significant
landmark or place can be fun. Have

the children select a place or landmark
they are particularly fond of and
encourage them to write poems about it.
Have them share their poems and mount
them on the bulletin board on 5" x 7"
cards.

Invite a community resource person
to share legends and stories about )
the landmarks and places in the community.

Using the newspaper to learn about other
places in the world.

1.

Have the children bring in their
newspapers from home.

Have them locate places that are
mentioned in the newspapers. Use
the globe and wall map.

Encourage the children to read a few
of the articles with a partner so
they can be more aware of things
happening in the world. Have them
exchange feelings and opinions.

o7
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MUSIC ART ENVIRONMENTAL . EDUCATION
E.g., 2. Creating a Hawaiian environment in a Environmental research:
Cgol ocean terrarium. Have the children collect huakanu
?112 t$mgeratures all year round from the school yard, the neighbor-
radewinds

White sandy beaches, etc.

d. Introduce the two charts. Talk about the
words and the feelings they express.
Discuss the similarities/differences and
have the children summarize their obser-
vation in one sentence.

E.g.,
Both songs express the composers' aloha
love for their country/islands.

e. Have the children sing both songs using
the autoharp as an accompaniment.

Enrichment:

Have the children compose another verse for
“Hawai'i the Beautiful" using the thoughts

and feelings on the class chart done above

in activity 2.b., ». 11.

"Hawai'i Pono'i"
Source:

Comprehensive Musicianship Through Classroom
Music, Zone 2, Book B, pp. 295-297.
Kamehameha Schools. Explorations/
Ho'omaka'ika'i, various years.

King. King's Book of Hawaiian Melodies,

p. 30.

Teacher preparation:
Write the words on a song chart so the
children can see all of the words.

o8

a. Have the children pair off and
plan terraria that will reflect
a fern/lichen environment
similar to the one which could
have existed before western
contact - i.e., using indigenous
and Polynesian-introduced plants.

Materials needed:

Fertilizer

Fish tank or gallon bottle
with cover

Soil1, humus, black porous rock

Variety of ferns, mosses, etc.

Variety of rocks

b. Have available some pictures of
Hawaiian forest areas. Two
sources are:

1) Carlquist. Hawai'i A
Natural History.

2) Lamoureux. Trailside Plants
of Hawai'i's National Parks.

Point out some of the familiar
plants and suggest some familiar
locations in the community in
which these plants may be found.
Remind them to practice good
conservation techniques when
collecting plants.

¢. Encourage the children to set up
their terraria artistically so
that there is no overcrowding;
stress a variety in height, color
and texture of plants and rocks.

13

"a. Ask the children to classify all

hood, and other places. Ask them to
think of their own methods of
collecting huakanu. Have them

suggest some ways they have experienced:

Dragging flannel cloth over a
field of seed-bearing plants.

Walking through a field with
knee socks and no shoes.

*Note: remind the children about
not harming the environment.

of their huakanu by the means
of dispersal by the parent
plants.

b. Introduce dispersal terms such
as:
airborne
clinging
dropped
propelled

¢. Encourage the children to form
mini-'ohana and establish some
system of classification.

d. Discuss and share the results
of the group hana (work).

e. Ask:

1) What do the seeds in each
category have that allow
them to be dispersed
similarly?

o9
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I.

Using a map of the Hawaiian Islands
(Appendix Unit I1-D, p. 25), conduct
the following activities:

1.
2.

3.

ma_kai anﬂPy reference place names.

Name the four larger islands. (Havai'i,
Maui, 0'chu, Kaua'i).

Name the four smaller islands.
(Moloka'i, Lana'i, Ni'ihau, Kaho'olawe)
Which islands are the most heavily
populated ? Why ? (See if they are
able to relate population density to
economic activity/job availability.)
See Atlas of Hawai'i, University

Press of Hawai'i, p. 101.

1973 1983
0'ahu ¢30,497 -762,534
Hawai'i 63,468 92,053
Maui 38,691 62,823
Kaua'i 29,524 38,856

Introduce and define the terms

latitude and longitude. Locate the
eight islands by latitude (19° - 23°N)
and by Tongitude (155°W - 161°W).

Build more map reading skills by
locating each island by latitude and
longi tude.

Name the major city/town and major
mountain(s) on each island. Use the
Hawaiian studies Na Ki'i Ho'ona'auao
charts or see Appendix Unit I-E,

pp. 26-33.

Review the concept of direction and the
terms north, south, east and west.
Write the symbols for the four cardinal
points in the appropriate places on the
island maps, Appendix Unit [-D, p. 25.
Review directional terms with the
children. Explain that locally we

find our way around not only by north,
south, east or west, but by ma uka,

RS

mini-'ohana and do the activities.

60

1ist of classroom locational
activities for the students using
the furniture and articles in the
classroom as location points.

E.g.,
Locate the teacher's desk.
Ans: 30° North latitude
20° East longitude
Locate Kekai's school bag.
Ans:  5° North latitude
15° West longitude
e. This can be a more cooperative
effort by having children submit
tasks. Encourage the children to
brainstorm some tasks and add them
to the master list.
f. Alternate this activity by giving
coordinates and having students
identify object located there.

Extend this activity to the school yard
Sketch a diagram of the school grounds
and draw in latitude and longitude
lines. Have the children locate
Eixed places on the diagram.

.9,
Locate the school office.

Another extension is to diagram the
neighborhood. The children should
become very proficient in diagramming
by this time and could perhaps take a
certain section of the community and
diagram it. Have them write five to
ten locational activities to be used
with their diagrams; have each mini-
'ohana exchange diagrams with another

See Appendix Unit I-F, p. 34 for
an extension activity using longitude
and latitude lines.

14

4. Cut out newspaper articles and

share the highlights.

5. Read stories to them about children

from different countries.” These

can be found in the school libraries
and in the World Book Childcraft
Library of books. Have the children
Tisten for similarities and differences
in cultural patterns.

6. Start a doll corner and have the

children bring dolls they may have
at home that represent different
countries in the world.

E.q.,

American regions
China

Japan

Korea

Mexico

Pacific Islands
Philippines
South America
Vietnam

Place these dolls on a display table
and have the children locate the
countries they represent on the
globe.

7. Have available a set of encyclopedias
to which the children may refer to
find more information about lifestyles
in other countries.

Describing the natural phenomena in
Hawai'i with the proper Hawaiian names.

As the study of the geology of the is]aqqs
proceeds in science, introduce the Hawaiian
vocabulary for the natural phenomena.
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Have available a picture of King
Kalakaua and share some excerpts of his
accomplishments other than being a
composer of songs. Two excellent
sources to use are:

Allen. Hawai'i's 'lolani Palace.
Mrantz. Hawaiian Monarchy.

Introduce the term "National Anthem."
Talk about what this term means.

Have the children sing the National
Anthem of the United States, "Star
Spangled Banner." Listen to the words,
making sure that the words are correct.

Have them sing "Hawai'i Pono'i"
without looking at the chart. Listen
for pronunciation and voice quality.
Work on those parts of the song that
sound incorrect. Point out key
Hawaiian words like:

ihe - spear
ke ali'i - the chief
mo'y - king
nana - look

Explain that this song is Hawai'i's
State Anthem.

Discuss the rhythmic patterns of both
anthems.
Ask:

1) Are they similar? (no) Have the
children clap the rhythm.

2) Are the meters of both songs the
same? (yes)

d. Invite other classes to visit.
Have the children share the
Hawaiian names of plants.

Pulu niu (coconut fiber) craft.

A variety of shapes and figures can
be made from the fiber of the coconut
tree. Ask the children to bring in
large pieces of fiber.

Other materials needed:

Glue

Hawaiian print scraps (material)
Ni'au (coconut leaflet midribs)
Scissors

String

Variety of dry materials
Variety of seeds, e.g., kamani
Wire

See pp. 22-25, Resource Units in
dawaiian Arts and Crafts for a few
suggestions. Allow the children to
use their imaginations inthe creation
of dolls, figures, shapes and other
things using the pulu niju.

Seed craft. Using the seeds the
children brought to class, (see
environmental education lesson A-5,
p. 13) plan a craft that can be done

by the children. Some suggestions are:

One suggested activity is to polish a
kamani seed. The false kamani seed

is round and is enclosed in a pod.

It is often polished by crafts
people to decorate key chains and to
hang from neck chains.

2) Why is it important that
seeds get dispersed?

3) How far can seeds be dispersed
in each of the methods we
discovered or researched?

Encourage the children to look for
seeds that have unusual methods of
dispersal.

a. Present the niu (coconut) to
them. Have them handle the niu
and feel its weight.

b. Ask them to predict the weight
of niu and then teil how the niu
got to Hawai'i. Write their
predictions on a wall chart.
(Brought by Polynesians)

¢. Research:
Have the children research the
dispersal method of the niu.
Encourage them to 1ook for legends
about niu and to share them with
the class.

d. Show the children a film about the
niu. See 16mm Film Catalog
1982 0IS/MuTtimedia. DOE,
RS82-3107, August 1982, "Legend
of the Niu".

1) Preparation:
Have the children create a
legend of their own about
how the niu became one of
the plants that reached
Hawai'i.
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E.qg., o

Honolulu - 'Ewa, Waikiki

Kaua'i - People might say "on the
Kapa'a side of Wailua" as
opposed to "on the Lihu'e
side of Wailua."

Hawai'i - Kaumana is ma uka of Rainbow
Falls and Hilo side of the
Wailuku River.

3. Make up more practice exercises for
the children using your own island area
and place names. Have them locate well
known places in their community using
Tocal directional terms as well as
north, south, east, and west.

E.q.,

Locate: Community center
Medical building
Parks
Restaurants/snack shops
Supermarkets/stores

Using a large wall map, have the children
locate places in the news. Give them the
coordinates for latitude and longitude and
have them determine the name of the country
where the newsworthy place is located.

Run off Appendix Unit I-J1, p. 41 for each
student. Locate the Hawaiian Islands and
have the children note the latitude or
location above the equator.

1. Talk about the weather in Hawai'i.
the children describe the kind of
climate we have in Hawai'i.

E.g.,

Constant temperatures

Dependable northeast trade winds
High humidity

Mild winters

Moderate: ocean temperatures

Have

C.

Becoming more skillful in mapping skills

1. Locate a detailed map of your island.

See Atlas of Hawai'i or tourist brochures.

Have the children read these maps for
information.

E.g.,
Identify the natural features

Find 211 the rivers
Locate the names of the mountains

Qo0 oo
e o o o

Identify the peninsulas and/or
off-shore islets.
See appendix Unit I-G, p. 35 for a
profile of the Hawaiian Chain.

2. Prepare a transparency of the Hawa:ian
Chain and conduct an inquiry lesson.
The children should understand that the
chain extends for a distance of more
than 1,500 miles.

3. Have available:
Atlas of Hawai'i
Ballard. Exploring Our Living Planet,
pp. 108-109
Carlquist. Hawai'i A Natural History
MacDonald. Volcanoes in the Sea

See Appendix Unit I-H, pp. 36-39 for
information pertaining to Hawaiian
geology.

a. Show the children some selected

pictures of the Hawaiian volcanoes
from the above references.

16

Locate the bays and/or harbors, lakes

E.

1. Using the detailed map mentioned in

science, introduce the Hawaijan
language lesson using the following
pattern: He aha keia?/What is this?

He (kahawai) keia./ This